This is just a draft of this handbook. It is possible that some readings might be added or
changed, and that the deadline and topic of the continuous assessment might be
changed as well. If you’d like to start preparing for the course early, though, all of these
readings will be useful to you, so you could go ahead and start reading them.

____________________
Module PS4085
Semester 1, 2019-2020
____________________

Evolution and Development of Social and
Technical Intelligence
Prof Malinda Carpenter
e-mail: mc213
office: 2.62, School of Psychology & Neuroscience

Fridays 11:00-1:00
(i.e., 11:10-12:55, with a short break in the middle)

Old Library
Assessment:
25% Continuous Assessment: one 2000-word essay due November
11th
75% Take-home exam: date TBC
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Evolution and Development of Social and Technical Intelligence
2019-2020:
“Social Learning and the Evolution of Culture”
THE AIMS OF THE COURSE
The overall aim of this module is to give final year Honours and MSc students an advanced
understanding of a topic in the development and evolution of mind that is currently exciting
interest in several branches of psychology (particularly evolutionary, comparative,
developmental), and related disciplines (such as biology, anthropology and robotics). The
current focus will be on “Social Learning and the Evolution of Culture.”
Our human ‘capacity for culture’ is arguably one of the main things that makes us distinct
from the rest of the animal world. In this course we will ask such questions as: ‘How is
culture acquired and transmitted in humans?’, ‘Which, if any, aspects of culture occur
amongst other animals?’ and ‘What can we reconstruct of the evolutionary history of
culture?’
Broadly, the psychological processes underlying cultural transmission are described as ‘social
learning’ – learning from, or through, others. In this course we will learn about different
kinds of social learning, from the simplest to the more complex forms of imitation and
teaching. We will assess what is known about social learning not only in humans, but also in
other species from fish to apes. We will review both classic and newer studies, and focus on
current debates within the field.
The aims of the course are: 1) To make students familiar with some of the principal
theoretical issues in this rapidly-developing field, together with examples of the kinds of
empirical results which underlie them; 2) to encourage the student’s ability to summarise this
information and critically appraise it; and 3), to think about how these issues relate to the
overall subject matter of Psychology. So much has been published in this area, even in the
last few years, that we shall have to be highly selective in what we cover in class. However,
this approach will give you the basis to further explore various topics of interest, some of
which are listed in the additional readings.
These aims are in addition to the general educational goals set forth in the design of senior
modules as a whole, details of which can be found in the honours handbook.

HOW TO SUCCEED – YOUR OBJECTIVES
Of course, what we would all like is for you to enjoy the course immensely, read about the
topic for sheer pleasure, and get a fantastic grade as a happy by-product. However, some of
you might be seeking a ‘how-to’ for getting a good grade in this particular module. Here it is:
To get a good grade, you need to be able to give well-informed, well-structured and wellargued answers to the kinds of questions which make up the assessments.
• To be ‘well informed,’ you need to read widely. Start with the target and further
readings given for each week.
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• To be ‘well structured,’ your answers need to be arranged in a manner that makes it
easy for the reader to follow you from one point to the next. This takes practice.
• To have ‘well argued’ answers, you need to select from your bank of knowledge those
pieces of information which specifically address the question asked and demonstrate
to the reader why the piece of information you have provided is relevant. This also
takes practice.
With this in mind, here is a list of weekly objectives:
• To get the most out of both readings and discussions, you must read the weekly
assignments before the sessions in which we discuss them. This is essential. It’s best
to come with a printed copy of the readings with your written comments on it and/or
with a sheet of notes to guide your verbal contribution.
• Read the papers actively and critically: Don’t just highlight important parts of the
paper. Instead, while reading, pause and write down what you think about what is
being said. There are many controversial claims in these readings. Don’t just blindly
accept what you read, question it! Upon finishing your reading, also pause and write
down a few notes about what you think are the key points to learn from the paper.
• Consider whether there are additional papers (e.g. as cited in the target readings)
which may be interesting to follow up with (for example if the authors make a strong
or controversial claim while citing a paper but don’t explain it). These might already
be listed in the further readings, or you may discover them yourself.
• During discussions, ask questions. If you have a question, it’s likely that others might
have the same question, and they (and I) will appreciate you asking it. Also, our
discussions will be more engaging and fun if a diversity of opinions is expressed, so
don’t hold back if you disagree about something being discussed or wish to add a
different perspective. Let’s be sure to always do this constructively and respectfully so
that everyone’s contributions are included and valued.
Working towards these objectives will make the module more stimulating and enjoyable for
you, and also make you a better psychologist, helping you to develop habits of analysis and
participation that will stand you in good stead in a whole range of careers in future.

COURSE FORMAT
This level of module is intended to take final-year honours students to the leading edge of
current research and encourage a sophisticated grasp of one particular area. The format is
seminar style, in which students will be expected to have read, thought about, and be
prepared to discuss the weekly assigned material prior to that week’s meeting.
Core reading is set each week, and students are also encouraged to read additional courserelated material. When we meet at each session to analyse the issues, students will need to be
prepared to discuss material everyone has read (target readings), but also may need to be
prepared to communicate with others about things the others might not have read. The
abilities to analyse and discuss shared information, and communicate new information to
others, are among the most important “transferable skills” in which we train our students.
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Attendance recording
Classes are not compulsory, but you are advised to attend all of them, even when you’re not
presenting. The University requires an attendance record to be taken for this module.
Attendance will be recorded in weeks 1, 5, 7, and 11.

READINGS
The greater part of this course, like other SH modules, will be taken up by guided private
study. For the readings we will use many different sources, including journal articles and
chapters in various books. Core readings are available through the Library’s Online Reading
List service (RefWorks), or downloadable as pdfs from the journal via SAULCAT (and often
through Google Scholar), or on short loan as hard copies in the South Street Library. Often all
these options are available, especially for the target articles each week.

GIVING YOUR PRESENTATIONS
Each week (except Week 1), the majority of the session will be given over to discussion of
the readings assigned. This discussion will be initiated through brief presentations by
members of the class. You will make your presentation using PowerPoint. (You can use Prezi
if you prefer – but please try not to make anyone motion-sick!)
Students often tend to spend too long on their presentation and give too much detail. Rather,
you should:
1. Summarise the key aspects of the paper you read, using no more than a couple of
PowerPoint slides to highlight these points. Feel free to also include supplementary
images or videos if you want to, for example, key diagrams or figures reproduced
from the paper, or made by you, or videos you may find online of the behaviours
discussed in the paper. Remember, all members of the class are required to read the
paper, so you are only reminding them of the most important points.
2. It is important to spend another few minutes raising points for class discussion. For
example, tell the class: What did you think were the most important contribution(s) in
the paper? What were your main criticisms? What do you find incomprehensible or
puzzling? What do you think would be the best research line to take next? (a new
experiment? further observations?)
3. Finish with a single slide that lists your points for discussion which we can keep
up on the screen while we talk.
Please see the PowerPoint template available in Moodle.
Note on font size: Please use a font size that will be legible at the back of the lecture room! I
suggest no less than 20 pt font as an appropriate size for the smallest text.

ASSESSMENT STRUCTURE
Assessment is made up as follows:
25% Single essay submitted as coursework
75% Seen exam
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ASSESSMENT QUESTIONS
Coursework Essay
Here is the question for the essay:
Critically evaluate the main explanations for children’s ‘over-imitation’: What are the
pros and/or cons of each one?
This essay must be no more than 2000 words long and must be uploaded as a Word
document to MMS by 5:00 pm on Monday 11th November.
Please be sure to use the template Word document for your assessment – this has
acceptable formatting and a mark sheet already attached. Submitting without using the
template will indicate that you do not want feedback on your essay (not advisable – this
feedback can help you with future assignments!). Please see p. 9 and p. 12 for more
information about this essay.
Seen Exam
During the exam week, on a date to be confirmed, three essay titles will become available on
Moodle at 9:00 am. You are to upload 1,000-word essays for two of these to MMS by 5:00
pm on the same day. This approach will allow you more time than a standard exam in which
to think, consult reference works, and submit a legible, typed essay. Please see p. 13 for more
information about this exam.
Content
Each question will relate to the material in one or more of the classes this semester.
There's no reason why you can't draw on some of the same literature that you cited in your
previous essay (if it is relevant), but you must not copy and paste blocks of text from previous
assignments (see below).
Formatting
Please use font size set at 12 and 1.5 line spacing.
No reference list is required, but please still cite references in the text according to APA style,
with one exception (because of the word limit): If there are 3 or more authors, you can just
use the name of the first author with “et al.,” even the first time you cite them.
Late penalties
Late submission will result in an immediate penalty of 3 marks, plus a further 1 mark per
additional 8-hour period, or part thereof. Please do not submit late!
Academic misconduct
Please note that all essay submissions will be checked for similarity to other essays or
published works using Turnitin. Cutting and pasting of text from any source constitutes
academic misconduct.
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Turnitin will also show any text duplicated between your submissions for different
assignments. Resubmitting the same material twice (‘autoplagiarism’) is also academic
misconduct.
Academic Alerts
The Academic Alerts policy can be found here: https://www.standrews.ac.uk/media/teaching-and-learning/policies/Academic%20Alerts.pdf

THE COURSE
Week 1: Introductory Overview
During this session I will provide an overview of the course – no advance reading is required.
This introductory session has two main objectives: 1) To outline how the course is structured,
and 2) to give an overview of the topics included, in part revising introductory JH material.
This overview will help you choose which reading you would like to present.
Optional readings
Your priority between Weeks 1 and 2 should be the preparatory reading for the next session
(i.e. Week 2 – see below). However, according to your needs and interests, the following
introductory sources may prove helpful, either now or in coming weeks.
For a brief but helpful history of the field of animal culture, and an introduction to the major
players:
Laland, K. N., & Galef, B. G. (2009). Introduction. In K. N. Laland & B. G. Galef (Eds.),
The question of animal culture (pp. 1-18). Cambridge, MA: Harvard University Press.
For a brief introduction to social learning mechanisms, and why we should study social
learning:
Hoppitt, W., & Laland, K. N. (2013). Social learning: An introduction to mechanisms,
methods, and models. Princeton, NJ: Princeton University Press. (Introductory chapter)
___________________________________________________________________________
For all further seminars you should come with notes prepared on each reading, corresponding
to what the presenter is to cover (see page 4). That is, everyone should be prepared to answer
the following each week:
• What do you regard as the key aspects (theories, data, conclusions) of the paper?
• What do you consider the most valuable scientific contributions?
• What are your major criticisms?
• What do you find most incomprehensible or confusing?
• What do you think would be the best research line to take next?
• Any other thoughts or questions you would like to raise for class discussion.
I suggest reading the target readings in the order in which they are listed below. Especially if
you are presenting the paper, please be sure to read any Supplemental Materials and/or
commentaries and responses that are associated with the paper too.
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It would be helpful to at least read the abstracts of all the Further readings, and to read or
skim through any that are interesting and/or relevant to you (especially if you are presenting a
related article).
___________________________________________________________________________
THE DEVELOPMENT OF HUMAN SOCIAL LEARNING AND CULTURE
Week 2: Neonatal imitation (?)
Target readings for seminar
Meltzoff, A. N., & Moore, M. K. (1977). Imitation of facial and manual gestures by human
neonates. Science, 198(4312), 75-78.
Jones, S. S. (1996). Imitation or exploration? Young infants’ matching of adults’ oral
gestures. Child Development, 67, 1952-1969.
Further reading/updates
Anisfeld, M. (1996). Only tongue protrusion modelling is matched by neonates.
Developmental Review, 16, 149-161.
Jones, S. S. (2006). Exploration or imitation? The effect of music on 4-week-old infants’
tongue protrusions. Infant Behavior & Development, 29, 126-130.
*For Meltzoff’s interpretation of neonatal imitation and his response to critics:
Meltzoff, A. N. (2002). Imitation as a mechanism of social cognition: Origins of empathy,
theory of mind, and the representation of action. In U. Goswami (Ed.), Blackwell
handbook of child cognitive development (pp. 6-25). Oxford: Blackwell.
You can skip the People as Perceivers and People as Intenders sections, i.e., pp. 15-21.

For studies of neonatal imitation in chimpanzees and monkeys:
Myowa-Yamakoshi, M., Tomonaga, M., Tanaka, M., & Matsuzawa, T. (2004). Imitation in
neonatal chimpanzees (Pan troglodytes). Developmental Science, 7(4), 437-442.
Ferrari, P. F., Visalberghi, E., Paukner, A., Fogassi, L., Ruggiero, A., & Suomi, S. J.
(2006). Neonatal imitation in rhesus macaques. PLoS Biology, 4(9): e302.
___________________________________________________________________________
Week 3: Selective & rational imitation
Target readings for seminar
Meltzoff, A. (1995). Understanding the intentions of others: Re-enactment of intended acts
by 18-month-old children. Developmental Psychology, 31(5), 838-850.
Gergely, G., Bekkering, H., & Király, I. (2002). Rational imitation in preverbal infants.
Nature, 415, 755.
This is a very short paper so the presenter should also read [another Gergely paper that
goes into more depth about their claims: still to be determined which].
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Further reading
Carpenter, M., Akhtar, N., & Tomasello, M. (1998). Fourteen- through 18-month-old
infants differentially imitate intentional and accidental actions. Infant Behavior &
Development, 21(2), 315-330.
Zmyj, N., Daum, M. M., Prinz, W., Nielsen, M., & Aschersleben, G. (2011). Fourteenmonth-olds’ imitation of differently aged models. Infant and Child Development, 21,
250-266.
Zmyj, N., Buttelmann, D., Carpenter, M., & Daum, M. M. (2010). The reliability of a
model influences 14-month-olds’ imitation. Journal of Experimental Child Psychology,
106, 208-220.
Buttelmann, D., Zmyj, N., Daum, M. M., & Carpenter, M. (2013). Selective imitation of ingroup over out-group members in 14-month-old infants. Child Development, 84(2),
422-428.
___________________________________________________________________________
Week 4: ‘Over-imitation’
Target readings for seminar
Lyons, D. E., Young, A. G., & Keil, F. C. (2007). The hidden structure of overimitation.
Proceedings of the National Academy of Sciences, 104(50), 19751-19756.
Over, H., & Carpenter, M. (2012). Putting the social into social learning: Explaining both
selectivity and fidelity in children’s copying behavior. Journal of Comparative
Psychology, 126(2), 182-192.
Keupp, S., Behne, T., & Rakoczy, H. (2013). Why do children overimitate? Normativity is
crucial. Journal of Experimental Child Psychology, 116, 392-406.
Further reading/updates
For further explanations of over-imitation:
Whiten, A., McGuigan, N., Marshall-Pescini, S., & Hopper, L. M. (2009). Emulation,
imitation, over-imitation and the scope of culture for child and chimpanzee.
Philosophical Transactions of the Royal Society B, 364, 2417-2428.
See in particular section 7.

Lyons, D. E., Damrosch, D. H., Lin, J. K., Macris, D. M., & Keil, F. C. (2011). The scope
and limits of overimitation in the transmission of artefact culture. Philosophical
Transactions of the Royal Society B, 366, 1158-1167.
Nielsen, M., & Blank, C. (2011). Imitation in young children: When who gets copied is
more important than what gets copied. Developmental Psychology, 47(4), 1050-1053.
Kenward, B. (2012). Over-imitating pre-schoolers believe unnecessary actions are
normative and enforce their performance by a third party. Journal of Experimental
Child Psychology, 112(2), 195-207.
See also the sections on ‘The Evolution and Ontogeny of Imitation’ and ‘Adjudicating
between Learning Instrumental Skills and Social Conventions’ in the Legare and
Nielsen (2015) reading in Week 11.
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For a recent review that could be helpful when writing your essay:
Hoehl, S., Keupp, S., Schleihauf, H., McGuigan, N., Buttelmann, D., & Whiten, A. (2019).
‘Over-imitation’: A review and appraisal of a decade of research. Developmental
Review, 51, 90-108.
___________________________________________________________________________
Week 5: Pressures to imitate: Teaching, normativity, conformity
Target readings for seminar
Csibra, G., & Gergely, G. (2011). Natural pedagogy as evolutionary adaption.
Philosophical Transactions of the Royal Society B, 366, 1149-1157.
Schmidt, M., Rakoczy, H., & Tomasello, M. (2011). Young children attribute normativity
to novel actions without pedagogy or normative language. Developmental Science,
14(3), 530-539.
Haun, D. B. M., & Tomasello, M. (2011). Conformity to peer pressure in preschool
children. Child Development, 82(6), 1759-1767.
Further reading
Corriveau, K. H., & Harris, P. L. (2010). Preschoolers (sometimes) defer to the majority in
making simple perceptual judgements. Developmental Psychology, 46(2), 437-445.
___________________________________________________________________________
Week 6: Independent Learning Week
I recommend using this week to start working on your continuous assessment, which is:
Critically evaluate the main explanations for children’s ‘over-imitation’: What are the
pros and/or cons of each one?
This essay must be no more than 2000 words long and must be uploaded as a Word document
to MMS by 5:00 pm on Monday 11th November. Please use the template provided at the end
of this handbook (starting on p. 17). Write the essay title and your ID number at the top,
number the pages, and conform to the formatting requirements specified for Honours
Continuous Assessment Essays in the Honours Handbook.
Please see p. 12 for some notes on how to approach this essay.
___________________________________________________________________________
NONHUMAN SOCIAL LEARNING AND TRADITIONS/CULTURE
Week 7: Experimental studies of captive chimpanzees and other apes
Target readings for seminar
Horner, V., & Whiten, A. (2005). Causal knowledge and imitation/emulation switching in
chimpanzees (Pan troglodytes) and children (Homo sapiens). Animal Cognition, 8, 164181.
If you are not presenting this paper you can skip or just skim through Experiments 2 and 3.
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Clay, Z., & Tennie, C. (2018). Is overimitation a uniquely human phenomenon? Insights
from human children as compared to bonobos. Child Development, 89(5), 1535-1544.
Buttelmann, D., Carpenter, M., Call, J., & Tomasello, M. (2007). Enculturated chimpanzees
imitate rationally. Developmental Science, 10(4), F31-F38.
Further reading
Imitation vs. emulation:
Tennie, C., Call, J., & Tomasello, M. (2010). Evidence for emulation in chimpanzees in
social settings using the floating peanut task. PLoS ONE, 5(5): e10544.
Enculturated vs. non-enculturated chimpanzees and bonobos:
Tomasello, M., Savage-Rumbaugh, S., & Kruger, A. C. (1993). Imitative learning of actions
on objects by children, chimpanzees, and enculturated chimpanzees. Child
Development, 64(6), 1688-1705.
___________________________________________________________________________
Week 8: Observational studies of wild nonhuman primates
Target readings for seminar
Whiten, A., Goodall, J., McGrew, W. C., Nishida, T., Reynolds, V., Sugiyama, Y., Tutin,
C. E. G., Wrangham, R. W., & Boesch, C. (1999). Cultures in chimpanzees. Nature,
399, 682-685.
Perry, S., Baker, M., Fedigan, L., et al. (2003). Social conventions in white-face capuchins
monkeys: evidence for behavioral traditions in a neotropical primate. Current
Anthropology, 44, 241-268.
Further reading/updates
van Schaik, C., Ancrenaz, M., Borgen, G., Galdikas, B., Knott, C. D., Singleton, I., Suzuki,
A., Utami, S. S., & Merrill, M. (2003). Orangutan cultures and the evolution of material
culture. Science, 299, 102-105.
Humle, T., & Matsuzawa, T. (2002). Ant-dipping among the chimpanzees of Bossou,
Guinea, and some comparisons with other sites. American Journal of Primatology, 58,
133-148.
Perry, S. (2011). Social traditions and social learning in capuchin monkeys (Cebus).
Philosophical Transactions of the Royal Society B, 366, 988-996.
___________________________________________________________________________
Week 9: Other animals, & teaching
Target readings for seminar
Galef, B. G. (2014). Social learning, tradition, and culture: Data and debate. In K.
Yasukawa & Z. Tang-Martinez (Eds.), Animal Behavior (Vol. 1, pp. 115-150). Santa
Barbara: Prager.
Thornton, A., & McAuliffe, K. (2006). Teaching in wild meerkats. Science, 313, 227-229.
It could also be helpful to refresh your memory of Csibra and Gergely’s discussion of
animal teaching (see their section 2) from Week 5.
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Further reading
Müller, C. A., & Cant, M. A. (2010). Imitation and traditions in wild banded mongooses.
Current Biology, 20, 1171-1175.
Madden, J. (2008). Do bowerbirds exhibit cultures? Animal Cognition, 11, 1-12.
Caro, T. M., & Hauser, M. D. (1992). Is there teaching in nonhuman animals? The
Quarterly Review of Biology, 67(2), 151-174.
Franks, N. R., & Richardson, T. (2006). Teaching in tandem-running ants. Nature, 439,
153.
And any other papers mentioned in the Galef review above that interest you.
___________________________________________________________________________
Week 10: Other animals continued
Target readings for seminar
Herman, L. M. (2002). Vocal, social, and self-imitation in bottlenose dolphins. In K.
Dautenhahn & C. L. Nehaniv (Eds.), Imitation in animals and artifacts (pp. 63-108).
Cambridge, MA: MIT Press.
You can skip the section on Self-imitation (section 3.4, pp. 89-97).

Laland, K. N., Atton, N., & Webster, M. M. (2011). From fish to fashion: Experimental and
theoretical insights into the evolution of culture. Philosophical Transactions of the
Royal Society B, 366, 958-968.
Further reading/updates
Allen, J., Weinrich, M., Hoppitt, W., & Rendell, L. (2013). Network-based diffusion
analyses reveals cultural transmission of lobtail feeding in humpback whales. Science,
340, 485-488.
Garland, E. C. et al. (2011). Dynamic horizontal cultural transmission of humpback whale
song at the ocean basin scale. Current Biology, 21, 687-691.
Abramson, J. Z., Hernández-Lloreda, V., Call, J., & Colmenares, F. (2013). Experimental
evidence for action imitation in killer whales (Orcinus orca). Animal Cognition, 16(1),
11-22.
Abramson, J. Z., Hernández-Lloreda, M. V., Garcıá, L., Colmenares, F., Aboitiz, F., & Call,
J. (2018). Imitation of novel conspecific and human speech sounds in the killer whale
(Orcinus orca). Proceedings of the Royal Society B, 285: 20172171.
__________________________________________________________________________
Week 11: Cumulative culture & summary of the module
Target readings for seminar
Legare, C. H., & Nielsen, M. (2015). Imitation and innovation: The dual engines of cultural
learning. Trends in Cognitive Sciences, 19(11), 688-699.
Caldwell, C. A., & Millen, A. E. (2009). Social learning mechanisms and cumulative
cultural evolution: Is imitation necessary? Psychological Science, 20(12), 1478-1483.
Laland, K. N., & Hoppitt, W. (2003). Do animals have culture? Evolutionary Anthropology,
12, 150-159.
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Further reading
Tennie, C., Walter, V., Gampe, A., Carpenter, M., & Tomasello, M. (2014). Limitations to
the cultural ratchet effect in young children. Journal of Experimental Child Psychology,
126, 152-160.
___________________________________________________________________________

WRITING YOUR ESSAY
Essay question (2000 words):
Critically evaluate the main explanations for children’s ‘over-imitation’: What are the
pros and/or cons of each one?
Some tips:
1) Are there any key terms you will use? If so you will need to define them very briefly
(especially if they are technical and/or their meaning is contested). However, don’t
waste words on this, or on long introductions to each explanation. Instead briefly
introduce the explanation and then focus on the critical evaluation part, citing
evidence from relevant studies whenever possible. For example, which types of
findings can the explanation explain well? Which, if any, types of findings can’t it
explain? Are there any other problems with it? Which explanation(s) seem to explain
the findings best?
2) It’s often helpful to give the reader an indication at the outset as to what you’ll be
concluding (e.g. in a brief outlining section at the end of the introduction). For
example, are you going to conclude that one explanation is better than the rest? Or
that none of them fully explains over-imitation and that something else (what?) is
needed?
3) At the end of each paragraph you’ve written, it should be clear to the reader:
a. What the important point was that that paragraph was meant to make
b. What the evidence was for that point
c. Why it’s relevant to the question
If that’s not clear – re-write! Or, to put it another way, after each thing you write, ask
yourself: “So what?”
4) You will have learned some techniques for identifying relevant literature in your time
here. Don’t forget to use them.
5) Remember that critical evaluation is essential. You may note that my colleagues and I
have weighed in on this issue too. Please do not hesitate to criticise our view if you
want to – it won’t count against you at all to do that, I promise! Every view has pros
and cons and can be improved, and constructive criticism is the way in which science
advances.
6) Remember to use APA style throughout (for the references too). Everything you could
possibly want to know about APA style is available at http://www.apastyle.org/
7) Please use the template with cover sheet etc. It’s on Moodle.
8) Please submit your essay as a Word document and not a pdf or any other sort of
document. That makes it much easier for me to give feedback.
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WRITING YOUR EXAM ANSWERS
First, use the guidelines and feedback from your Continuous Assessment.
Second, the question I get asked most often is “How can we answer a broad question in 1000
words?” Here’s my answer:
Consider this very broad question (NB: I am saying nothing about whether or not you’ll get a
question like this on your exam!):
“How is human culture different from that of other species?”
This is huge. How would you approach it in 1000 words? One approach would be to cover
lots of points, very briefly. While this is perfectly legitimate and some of you might opt to do
this, an alternative is to start with a (preferably paraphrased!) statement to the effect of:
“Because this is a broad question and I only have 1000 words, I am going to focus on
answering it with regard to [X]”,
where X might be, for example:
a) a cetacean vs. human comparison
b) a nonhuman primate vs. human comparison
c) a comparison focused on transmission mechanisms
d) a comparison focused on cumulative culture
Note that options a) and b) narrow down the scope of “other species,” while options c) and d)
narrow down the scope of “human culture.”
In doing this, you narrow your focus and enable yourself to go into more depth. This is a
perfectly valid and potentially very useful tactic if you use it well. I consider ‘using it well’ to
mean:
a) The resulting essay still coherently addresses the question. This is the most important
thing by far!
b) The resulting essay genuinely does go into depth because of the narrower focus (no
padding out with material of dubious relevance, please).
c) The narrowing of focus makes some sort of logical sense and is not simply used as a
means to shy away from topic material you don’t like/understand.
d) You announce the narrowing of focus clearly at the start; acknowledge some of the
things you are necessarily leaving out, and stick to your proposed scope.

Sign-up sheet for student presentations
NOTE: Everyone should read all of these papers, so we can discuss them in class. Depending on how
many students we have, it is possible that not every paper will be formally presented, but that’s okay, we
will still discuss them. The purpose of the presentations is to develop your presentation skills rather than
to be the route by which you all get your information about the target papers.
Week
1
2
3
4
5
6
7
8
9
10
11
12

Date

Topic
[still to be completed]

Target
Readings

Time slots and presenters
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GRADUATE ATTRIBUTES IN THIS COURSE
Graduate Attributes
1. Demonstrate original thought
2. Construct a coherent argument or debate by demonstrating logical processing of (complex) information
and deductive reasoning
3. Apply critical analysis, evaluation and synthesis to solve complex problems
5. Reason from the particular to the general
6. Identify relevant techniques and concepts to solve advanced and complex problems
7. Demonstrate use of an appropriate range of resources to the task at hand
9. Engage directly with current research, developments and skills in the discipline
10. Engage with primary and secondary material and differentiate between them
11. Demonstrate active learning
12. Demonstrate reflective learning, including the ability to engage with and learn from feedback
13. Demonstrate creativity and curiosity
14. Demonstrate independence of thought and reasoning
15. Demonstrate skills in time management, self-discipline and self-motivation
17. Demonstrate skills in close analysis of visual material
18. Demonstrate advanced IT skills
21. Convey statistical results & methods in a manner understandable to the lay-person via written or oral
reports
22. Work independently
24. Communicate with clarity and accuracy, orally (including presentation) and in writing
25. Engage with the views and opinions of others
26. Present work and findings in a professional manner , with attention to detail
27. Learn and use research skills
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TEMPLATE AND MARK SHEET FOR YOUR CONTINUOUS ASSESSMENT
(begins on next page)
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Module code: PS4085
Critically evaluate the main explanations for children’s ‘overimitation’: What are the pros and/or cons of each one?
Module controller: Malinda Carpenter

Title
Student ID: XXXXXXXX
Word Count: XXXX (Limit=2000)
Date submitted: XX/XX/2019
Submission of work without the inclusion of this cover sheet, grade criteria sheet and feedback
form indicates I will not require feedback on this submission.
In submitting this work, I declare that the work in this submission is all my own and that
the stated word count is accurate (the word count includes any headings & sub-headings as
well as “in text” citations; it does NOT include the title or reference list or any figure legends,
tables or appendices).
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PS4085 Feedback
Grade ……
Content
(Turnitin will be
used to help
evaluate
originality)
Referencing
Factual
accuracy
Relevance

Organisation
and coherence

0-6.9
Little evidence
of using
appropriate
sources OR
copying* from
other sources.
Missing
references/intext citations.
Widespread
substantive
errors.
Most material
irrelevant to the
question.
No organisation
of material.

7

8-10

11-13

Minimal reference to
appropriate sources
OR over-reliance on
other work (e.g.
close paraphrasing*).

Major omissions. Use of a
narrow range of sources.
General reliance on
secondary or out-of-date
material.

Major theories/ideas
presented, but use of a
narrow range of sources,
particularly secondary
sources.

Minimal/inaccurate
use of referencing.

Frequent errors in the
content and/or style of
references.

Many substantive
errors.

Some substantive errors.

Reference list broadly
comprehensive/some
errors.
One or two substantive
errors or several minor
errors.

Much of the material
irrelevant to the
question.

Some material irrelevant
to the question.
A discernible argument,
but somewhat disjointed
and list-like.

Some development
of an argument, but
somewhat disjointed
and list-like.

14-16
Covers all the major issues
using wide range of
appropriate and up-to-date
primary sources. Some
independent use of sources.

17-20
Thorough and detailed
grasp of the issues with
widespread use of
primary sources and
widespread evidence of
independent reading.

Minor errors in reference list
or in in-text citations.

Thorough and proper
referencing throughout.

No substantive errors, only
minor errors.

No substantive errors, no
minor errors.

Little material irrelevant
to the question.

Very little material irrelevant
to the question.

No material irrelevant to
the question.

For the most part, clear
and well-structured with
the argument or central
thesis well developed.

Argument or central thesis
well structured, developed
leading to well-argued
conclusion.

Argument or central
thesis well-structured and
sustained throughout,
leading to well-argued
conclusions.

Some instances of
Adequate precision in
General use of precise
Clear analytic use of
Clear analytic use of
scientific precision,
overall terms, but still
scientific language with
Precision of
language, with precise use of language, with exact use
but predominant
widespread instances of
few instances of
expression
concepts and negligible
of concepts using precise
sloppiness and
sloppiness and
sloppiness or
redundancy of expression.
and concise expression.
redundancy.
redundancy.
redundancy.
Trivial or
Demonstrates awareness
Identifies most issues
Sound and thorough data
No valid
underspecified
Identifies all the main issues
Critical
of the issues, but also
but displays some
evaluation. Widespread
evaluation of
criticisms (e.g. ‘need
relating to topic. Shows
evaluation
some illogical reasoning
triviality or illogical
evidence of original
evidence.
more research’) and
evidence of original thought.
or triviality.
reasoning.
thought.
illogical reasoning.
This sheet is for guidance for markers to enhance consistency in evaluations. It is not intended to indicate an overall grade by application of weighted averages – sections will
be weighted differently in the final determination of the overall grade, and furthermore this weighting might vary according to the nature of the specific assignment.
*All instances of possible plagiarism will be referred to the Academic Misconduct Officer and may result in a grade of 0 being awarded.
General failure
to use terms and
define concepts
precisely.

PS4085 essay feedback sheet
Content
(including use
of sources)
Referencing
Factual
Accuracy

Relevance

Organisation
and Coherence

Precision of
Expression

Critical
Evaluation

Overall
comments and
how to improve

Please see comments in the work for specific guidance. If you wish to receive further feedback or further
discuss this feedback, please contact your lecturer who will be happy to do this.
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Please start your work here.

