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Feedback on writing 

 

In this session we will ask: 

 

• What are we doing when we provide feedback? 

 

• Is what we’re doing consistent with research and/or valued by 

students? 

 

• How can we make the most of feedback opportunities so tutors 

and students benefit? 
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Discussion - task 1 
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Written Corrective Feedback 

• Keywords: 

 

1. Negative 

2. Direct (explicit) 

3. Meta-linguistic 

4. Indirect (implicit) 

5. Tutor/Peer/Self 

 

Ellis (2009); Ellis, Loewen & Erlam (2006). 
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Assumptions – task 2 

• We also (possibly) make a large number of assumptions when 

we mark… 

 

• What might some of these be? 
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Assumptions 

• That parameters of target text type are agreed 

• That feedback on that has a focus 

• That students understand what that focus is  

• That students understand the feedback provided 

• That we know how we would like our students to respond to it 

• That that desired response is realistic 

• That students then do respond in that way 

• That students learn (are ‘ready’, motivated) in short- and long-

term 

• That therefore –feedback works 
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Content or Language – EAP  

• Which of these are we giving feedback on? 

 

• To what extent can we [always/ever] separate these two? 

 

• Which to prioritise given target context? 
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Quick Lit Review 

 “research literature has not been unequivocally positive about 

its [feedback’s] role in L2 development” 

 

 Ellis, 2008: 97.  

 

 Or consistent 
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Quick Lit Review 

• However: 

 

• Explicit 

• Meta-linguistic information 

• Implicit 

 

 Ellis, Loewen & Erlam (2006). 
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Quick Lit Review 

• Similar result: 

 

• Group A = explicit meta-linguistic 

• Other groups = indirect/modelling 

 

 Both lead to learning but explicit more successful (grammar) 

  

 Carroll and Swain (1993) 
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Quick Lit Review 

• Short-term = explicit 

• Longer term = implicit 

 

 

• Yilmaz, 2012 
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Quick Lit Review 

• 80% “successfully edit errors” 

• This figure more or less the same independently of degree of 

explicitness 

 

 “Superiority of  indirect feedback over direct feedback…over 

time” 

 

• Ferris in Hyland & Hyland, 2006.  
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Quick Lit Review 

• Quality – comments 

• Quantity – focus 

 

“Insufficiently explained, badly distributed….” 

(Fernandes in Bruno and Santos, 2010) 

 

Should avoid providing too much feedback. 

(Timperley in Bruno and Santos, 2010) 

 

Comments should be worded ‘positively’ not ‘negatively’. 

(Litherland Baker, 2013) 
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Quick Lit Review 

• Further question of consistency: 

 

• Where are different teachers coming from when they give 

feedback on a text? What text? What context? 

 

• Shared “goal model”?   Bridging a gap. 

 

• Parr & Timperley, 2010.  

 



School of Modern Languages & Cultures 

Classroom research 

• Bearing in mind some of the research… 

 

1. What we were doing during pre-sessional? 

2. How effective was this from students point of view? 

3. Aim of making most of the feedback due to high-pressure 

context, tutor profile and workload.  
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Background 

• Questionnaire 

• 75 students responded out of 90 

• One essay on chosen topic 

• Formative feedback after first draft using a feedback sheet. 

• In-text comments – open to tutor (quantity & quality). 

• Follow-up tutorial. 

• Summative feedback only on final draft. 
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Most useful kind of feedback 
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Tutor, peer & self 
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Expectations 
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Learning 
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Staging of feedback 
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Conclusions – task 4 

• Given research overview and results from own research, what 

sort of formative feedback would you give, how would it be 

given and by whom? 

 

1. 

2. 

3. 

4. 

5. 
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Conclusions 

• Mid-range - realistic 

 

• Maximum- optimal 

 

• Minimum – one-off opportunity 

 

 Going back to the research to fine tune each of these 
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Mid-range 

• In-text comments 

• Tutor 

• Where the error/problem is – direct (short time) 

• Indication of kind of error/problem - metalinguistic 

• Do not correct – even though 30% would like the solution, the 

majority recognise that they learn more by solving themselves 

• Smaller amounts of feedback more often 
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Maximum 

• All the stages of ‘realistic’ with additional 

 

1. 1:1 consultation to consolidate feedback 

2. Peer feedback built into staging – Sato & Lister 

3. Getting most out of in-text comments by encouraging improved 

identification of error/problem - Litherland Baker and Bruno & 

Santos 

4. Some kind of written global summary 
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Minimum 

• If only one feedback opportunity is available…. 

 

• Developed feedback sheet. 
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Preferences 
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